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Cunningham Hill Schools 

Pupil Feedback policy 

Key Principles 

● The sole focus of feedback should be to further children’s learning 

● Feedback is given in different forms and is acted upon using different methods such as whole-class 
feedback, group work, in-the moment- feedback, peer-assessment, peer tutoring 

● Evidence of feedback is incidental to the process; we do not provide additional evidence for external 
verification 

● Feedback should empower children to take responsibility for improving their own learning; it should not 
take away from this responsibility by adults doing the hard thinking work for the pupil.  The onus is on the 
child to put in the effort to make the necessary improvements 

● Written symbols by the junior school should only be used as a last resort for a small number of children 
who otherwise are unable to locate their own errors, even after guided modelling by the teacher. 

● Infant symbols should be clear and easily understood (see appendix 1) 

● Children should receive feedback either within the lesson itself or it in the next appropriate lesson 

● The ‘next step’ is usually the next lesson, although this may occur during the lesson 

● Pupils can make a next step note in their book, (depending on their year group) and they can have the 
opportunity to put it into action in that lesson or in the next few lessons 

● Medals of Bronze, Silver, Gold (and Platinum) are used to provide a minimum of three levels of scaffolding 
of the learning objective.  Silver challenge is pitched at the expected standard for that year group 

● Medals should be highlighted by the teacher to feedback to the child which level of learning objective they 
achieved.  The next medal provides children with the next step for their learning 

● Feedback is a part of the school’s wider assessment processes which aim to provide an appropriate level 
of challenge to pupils in lessons, allowing them to make good progress 

● New learning is fragile and usually forgotten unless explicit steps are taken over time to revisit and refresh 
learning. Teachers should be wary of assuming that children have securely learnt material based on 
evidence drawn close to the point of teaching it 

● Teachers will need to ensure opportunities are given for further practice at a later time from the original 
teaching input, when assessing if learning is now secure 

 

 Examples of feedback approaches for Maths 

1. Verbal (in the moment) feedback  
Much of the feedback in maths will be carried out in the moment verbally.  Either through whole class or 
peer to peer interaction, small group work with adults or 1:1 discussions.   
 

2. Pupils self-check their maths work 
For EYFS and Key Stage 1, errors may be highlighted by an adult using a blue dot.  This will progress to 
children self-checking and using a purple dot for errors, when they are ready.  When the pupils have 
developed enough independence, answers to maths questions are made available at a check-it station. This 
means that, after four or five calculations, pupils can check their answers themselves. That way, if they have 
a misconception or misunderstand something, they can inform the teacher immediately and receive guidance 
to understand the misconception, before making corrections in purple pen. 
 



If children can correctly solve 4/5 maths questions, then they are able to move up to the next medal, which 
stretches their learning. This approach has the benefit of improving pupils’ confidence.  
Activities are usually provided at three or four levels of challenge (medals). Pupils choose which level of 
challenge to start at. 
 
Classes may also use peer marking. For example, if pupils finish their work with time to spare, they can 
consolidate their learning by ‘marking’ other children’s books. Crucially, those pupils actually have to do the 
calculations again – faster and possibly mentally – rather than just ‘checking’ against their own answers. This 
type of marking places the onus on the learner to check their work and identify their own errors, which is 
beneficial for embedding their learning. However, pupils must be taught how to do this. 
 

3. Teach pupils the skills of self-checking 
Teaching self-checking involves teaching pupils to think deeply about the work they have just learnt. 
Otherwise, they might just scan through their work, reading but not really thinking. 

When you think deeply about something, it is much more likely to get stored in your long term memory. As 
Daniel Willingham says ‘memory is the residue of thought.’ To get pupils thinking about their work, we 
sometimes use a visualiser to model ways of checking (as an alternative to providing answers). We expect 
pupils to do the same. 

For example, pupils might repeat a calculation in a different coloured pen and check they’ve got the same 
answer. Here, we remind them that for addition calculations involving more than two numbers, adding the 
numbers in a different order is an even better way of checking. 

4. Provide marking prompt sheets for children  
Depending on the year group, we may provide prompt sheets to help pupils who are struggling to identify 
their mistakes. These are shared at the start of a lesson. In effect, these are a form of success criteria, but 
recasting them as an error-spotting checklist means pupils properly use it. Here are some example prompt 
sheets: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Prompt sheets may also be used to support teaching at the start of the lesson. The lesson might, for example, 
feature the teacher deliberately getting a calculation wrong, before using the checklist to find their mistake.  

In time, pupils internalise what they are doing (over the course of several lessons) so that they no longer 
need a written checklist. The aim is for the checklist to be stored in their long-term memory. Giving pupils 
work to ‘mark’ from fictitious peers (with all the common mistakes) is another way we help to develop this. 

 

Examples of feedback approaches for English/Literacy 

1. Verbal (in the moment) feedback  
Much of the feedback in English/Literacy will be carried out in the moment verbally.  Either through whole 
class or peer to peer interaction, small group work with adults or 1:1 discussions.   
 
2. Use a redrafting approach to model writing tasks 
With writing, we encourage children to use a redrafting approach. When the teacher looks at the books after 
a lesson, they make a record for the whole class about what went well and what areas need to be focused 
on. This may be as a whole class focus or for individuals to work on. 
This would primarily focus on the learning objective, but may include technical inaccuracy of the writing; 
spelling errors, punctuation omissions, and other transcription mishaps, as well as any content improvements. 

Where there is a misconception or a particularly good example, the teacher may use it as a teaching point 
(misconceptions would be shared anonymously or a similar sentence written with the same error). The 
teacher may also choose to work through misconceptions as a one to one or in a small group. 

3. Showcase good practice in writing 
The teacher may share extracts from pupils’ work, using either the visualiser or just a few typed lines to show 
examples of good work. For example, someone whose letter heights have the ascenders and descenders 
just right. Pupils may then be asked to look at their work and rewrite one sentence from it, making sure they 
pay attention to letter heights. Similarly when looking at a character description examples of work could be 
shown where this has been done well, pointing out what made the description so vivid. 
 
4. Use a redrafting approach for mistakes in writing tasks 
Pupils may independently or in pairs read a piece of writing through to look for possible improvements, 
alterations and refinements which the author of the piece then adds – in purple pen. Any editing work by 
children is carried out in a purple pen. 
Although spending time in lessons editing work takes more time than looking at a piece marked by a teacher, 
we believe there are greater benefits:  the pupils learn more by forensically inspecting their own work and 
improving it, and so produce quality over quantity. 

With this approach to feedback, the pupil can then make a next steps note in their book, (depending on their 
year group) and they can have the opportunity to put it into action in that lesson or in the next few lessons. 

How teachers review work 

Teachers will look through the work carried out by the class in the last lesson. The teacher will then note 

which individuals need focus in certain areas, e.g. spelling, punctuation, presentation etc. This may involve 

grouping children for feedback sessions. Teachers will then use the lesson to feedback as a class and to 

support individuals, either within the lesson or at some other point.  
 

 

 

 



 

Feedback approaches for other subjects 

Teachers will review work against the learning objective, in a similar way to the core subjects, identifying any 
misconceptions that may need feedback. Feedback is given in different forms and is acted upon using different 
methods such as whole-class feedback, group work, in-the moment- feedback, peer-assessment, and peer 
tutoring. 
 

Principles of Marking and Feedback in the EYFS 

In the Early Years we approach marking and feedback as an essential tool for planning, assessment, 

evaluation and learning. Much of children’s work in the EYFS is practical therefore, the majority of feedback 

is given orally. When observing children, it is important to provide instant, constructive feedback, focusing on 

success and what they need to do next. Through this we are able to acknowledge successes, promote pride 

in personal achievement and improve the standard of teaching and learning. In the Early Years we use the 

challenge wall to identify individual targets for each child at their level. These are manageable, timely and 

accessible for all adults to move the child’s learning forward, linked to Development Matters or Early Learning 

Goals. Children’s work is annotated where necessary, recording the voice of the child to support assessment. 

Observations are recorded on Tapestry to create a portfolio of children’s learning journey. 

We feel marking should;  

• Aid learning  

• Assist assessment and informing planning, including the provision  

• Encourage and promote pride in achievement  

• Motivate pupils and promote a positive attitude to learning  

• Promote professional discussions between EYFS staff  

• Ensure consistency between all staff members responsible for giving feedback 

 

 

Monitoring of Feedback to Pupils 

Subject leaders and the FLT will regularly monitor the impact of feedback through work scrutinies, pupil 

voice and lesson observations/learning walks.  

 

 

 

 

 

 

 

 

 

 

 



 

Appendix 1 – Infant Marking symbols 

 

Cunningham Hill Infant School 

Marking Symbols 

 

 

Symbol Meaning 
  
 

 

Add punctuation 
(the one in the circle) 

 

 
 

 
Use finger spaces 

a 

 
 

 
Add capital letters 

 

 
 

 
No capitals in the middle 

of words 
 

 
 

 
Add adjectives 

 

 
 

 
Spelling mistake 

 

 
 

Capital i if talking about 
me 

 

 
 

Remember your 
ascenders and 

descenders 
 

Aa

a 

aAa 

adj 

sp 

I 

dog 


